U.S. Department of Education

2012 National Blue Ribbon Schools Program
A Public School - 120H5

School Type (Public School: |— B |— r
(Check all that apply, if any) - cparter Title 1 Magnet Choice

Name of Principal:_Mr. Jeffrey Zatchok

Official School Name: _Western Reserve High School

School Mailing Address: 13850 Akron-Canfield Hoa
Berlin Center, OH 44401-9786

County: _Mahoning State School Code Number*: 042333

Telephone: _(330) 547-080%&-mail: JZatchok@wrls.k12.0h.us

Fax: (330) 547-9302 Web site/URL: www.westernreserve.kl12.oh.us

| have reviewed the information in this applicatiorcluding the eligibility requirements on pagéPaurt |
- Eligibility Certification), and certify that tdhe best of my knowledge all information is accurate

Date

(Principal’s Signature)

Name of Superintendent*: Mr. Charles Swindler p&intendent e-mail: cswindler@wrls.k12.0h.us

District Name: Western Reserve Local District Rdtg330) 547-4100

I have reviewed the information in this applicatiorcluding the eligibility requirements on pagéPart |
- Eligibility Certification), and certify that tde best of my knowledge it is accurate.

Date

(Superintendent’s Signature)

Name of School Board President/Chairperson: Mrsa Howell

| have reviewed the information in this applicatiorcluding the eligibility requirements on pagéPaurt |
- Eligibility Certification), and certify that tde best of my knowledge it is accurate.

Date

(School Board President’s/Chairperson’s Signature)

*Non-Public Schools: If the information requested is not applicable, write N/A in the space.

The original signed cover sheet only should be eded to a PDF file and emailed to Aba Kumi, Blubld®n Schools Project
Manager (aba.kumi@ed.gov) or mailed by expeditefl ana courier mail service (such as Express MagldEx or UPS) to Aba
Kumi, Director, Blue Ribbon Schools Program, OffafeCommunications and Outreach, U.S. Departme#fidafcation, 400
Maryland Ave., SW, Room 5E103, Washington, DC 208023.



PART | - ELIGIBILITY CERTIFICATION 120HS

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerevigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 120Hs

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 1 Elementary schools (includes8§-
(per district designation): 1 Middle/Junior high schools

1 High schools
0 K-12 schools
3 Total schools in district

2. District per-pupil expenditure: 902%

SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Rural

4. Number of years the principal has been in her/histiposat this schoa 19

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 0 0 0

K 0 0 0 7 0 0 0

1 0 0 0 8 0 0 0

2 0 0 0 9 32 27 59

3 0 0 0 10 32 27 59

4 0 0 0 11 20 34 54

5 0 0 0 12 37 35 72

Total in Applying School: 244



120H5

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

0 % Asian

0 % Black or African American

1 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islan

98 % White

1 9% Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 0%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until| O
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 1
until the end of the school year.

(3) Total of all transferred students [sum of
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.00
divided by total students in row (4). '

(6) Amount in row (5) multiplied by 100. C

1

244

8. Percent of English Language Learners in the school0%
Total number of ELL students in the school: 0
Number of non-English languages represented: 0
Specify non-English languages:




120H5

9. Percent of students eligible for free/reduced-priceals: 17%
Total number of students who qualify: 41

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educatioricss: 7%
Total number of students served: 34

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

1 Autism 1 Orthopedic Impairment

0 Deafness 8 Other Health Impaired

0 Deaf-Blindness 23 Specific Learning Disability

0 Emotional Disturbance 0 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

0 Mental Retardation 0 Visual Impairment Including Blindness
1 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 1 0
Classroom teachers 14 0
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 7 0
Paraprofessionals 0 0
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 6 0
Total number 28 0

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 171




13. Show daily student &hdance rates. Only high schools need to supplyyygeaduation rate
20102011 20092010 20082002 20072008 20062007
Daily student attendance 95% 95% 95% 95% 95%
High school graduation re,  96% 96% 95% 94% 94%

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

120H5

Graduating class size: 53
Enrolled in a 4-year college or university 7%
Enrolled in a community college 114%
Enrolled in vocational training 7%
Found employment 1%
Military service 1%
Other %
Total __100%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:
o No
> Yes

If yes, what was the year of the award?



PART |1l - SUMMARY 120Hs

Located in rural Northeast Ohio, Western Resenghtchool is the only high school in the Western
Reserve Local School District. The district spa@s§uare miles and includes two communities,
Ellsworth to the east and Berlin Center to the wEe area has evolved from an agricultural cemmét
the growth of manufacturing when workers took lito#ar jobs in one of the manufacturing industiies
the area. Currently the area has seen a shift te mlite collar professions as Western Reserveugitad
return from postsecondary education to establiskera in professional fields of work.

The population of the high school, grades nineuphotwelve, has remained consistent with
approximately 250 students for the past 5 yeamgh ISichool enrollment for the 2011-2012 school ygar
currently 244 students. While many families move ithhe area so their children can benefit from the
excellent education offered by Western Reserve Sighool, open enroliment is available to familiestt
cannot move into the district for many reasons.rOperoliment students are offered the same
opportunities to participate in academics and extrécular activities as resident students. Western
Reserve essentially becomes their home schoolethg87 of the 244 students are open enroliment
students. Parents transport their children uptiy foiles each day so that they can experience an
excellent education in a supportive and nurturimgrenment.

The mission statement reflects the school’s comanitnto a quality education for every child whereyth
are provided with the opportunities and resouroegdw to their full potential. In order to exectie
mission the administration, faculty, and staff wagka team so that students are provided with an
education that encourages them to think criticatig work cooperatively so they are prepared toemgtc
in their future education and careers.

"Western Reserve High School will provide a saéing, and productive environment while helping
students develop a higher sense of self esteerhinitfitis environment, responsible leadership,
cooperative problem solving, meaningful instructéord learning for all will prevail. A community of
people will share in the welfare and growth of VéestReserve High School: students, staff, parenis,
community members. We believe all are responsdiienieeting the individual needs of each student in
assisting to reach goals and expectations. The W&&fSis committed to the self-development
necessary to meet these needs. The responsilfititpitoring the success of the school program is
proudly shared by all stakeholders. Each studehbeiempowered to reach his/her highest potential,
learn to work respectfully with others, think ccdily, and to confidently adapt to growth. The stoid
will gain the skills and knowledge necessary t@hmluctive as a life-long contributor within a cganmg
society."

Western Reserve High School is in close enoughimitkto the elementary school and middle school
that the high school students can serve as metattinge students in the lower grades. They demadsstra
responsibility while acting as positive role modetsen they teach the third grade students Freeetdl, r
with the first grade students, and tutor the middleool students. These are only a few of the-sitbool
community service activities the high school studesponsor.

Western Reserve High School has been designatexicatient by the Ohio Department of Education for
ten consecutive years. The average graduatioriaiatiee past five years is 95% which ranks aboee th
state requirement of 90%. Performance on the Ohéal@tion Test, (OGT) in Reading, Math, Writing,
Science, and Social Studies has averaged well ahe\&ates’ requirement of 75% proficiency. Stiden
OGT scores have ranged from 90% - 100% proficigat the past five years.

Western Reserve High School students display aessfresmpathic responsibility which is demonstrated
by traditions such as the Pay It Forward Prograndéhts choose a community service that they work
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for throughout the year. These good deeds havétedsn life changing feelings for both the studeand
the people they are helping. Another event is STAR§ram which encourages teamwork, problem
solving skills, and critical thinking among our higchool students.

Western Reserve Parent Teacher Organization wadigyely with the administration, staff, and
community to provide opportunities to enhance axtdred learning. Some of the programs and activities
they sponsor through funding, planning, or timdtide Teacher Web internet service, family literacy
programs, and monetary donations to extend leaexpgriences.

Western Reserve High School has met the goals &@iNldl Left Behind by meeting AYP for the last

five consecutive years. Educational practices sisatifferentiation, co-teaching, and curriculum
alignment have led to this success. Through thedtdn and team work between the school, families,
and community Western Reserve High School provédsafe, positive, and nurturing environment where
all students have the opportunity to become sutuldge long learners.



PART IV - INDICATORS OF ACADEMIC SUCCESS 120Hs

1. Assessment Results;

A. The Ohio Graduation Test is used to measuestuperformance based on the Academic Content
Standards for Ohio. The Ohio Graduation Test (OB been used for the past seven years. Phased in
during the 2004-2005 school year following the agwpof the academic content standards, the OGT
uses multiple choice, short answer, and extendgabrese to measure performance. The Ohio Graduation
Test is a criterion-referenced test that is adrténésl during the month of March. Proficiency leals
categorized as advanced, accelerated, proficiasicband limited and students must meet the state
standard of proficient or higher. Adequate Yearlgdress is met when a given percentage of students
various subgroups score proficient or higher onQI&T .

Western Reserve High School has 4 subgroups; WHiispanic, economically disadvantaged, and
students with disabilities. The reading targetsiierpast 3 years were: 2008-2009- 77.4, 2009-2010-
77.4,2010-2011- 76.0. More than 95% of the stugleneéach subgroup met the targets all 3 years. The
math targets for the past 3 years were: 2008-26892009-2010- 68, 2010-2011- 76.0. More than 95%
of the students in each subgroup met the targ8tyahars. The Performance Index (PI) Score on && O
is a calculation that rewards schools for perforoeafcach testing area is counted separately iRlthe
calculation. The percentage of students scorirgath performance area is multiplied by a standard
weight as follows: Advanced- 1.2, Accelerated- Pdgficient- 1.0, Basic- 0.6, Limited- 0.3. The
Performance Index Score over time indicates tramdshool achievement.

B. Since the inception of the OGT during the 2@085 school year, Western Reserve High School has
shown consistent improvement. Scores in reading maproved from 93% scoring proficient or above in
2007 to 100% of the students scoring proficierdmove in 2011 with an average of 56% of the stident
scoring in the Advanced and Accelerated range ediRg and less than 10% scoring in the limited or
basic range over the past five years.. The fiae gata for math reveal that passing percentages
improved from 90% passing in 2007 to 94% passirZPihl with an average of 73% scoring in the
Advanced and Accelerated range and less than 16fitigén the basic and limited range. Improved
scores in both reading and math can be attribatea integrated curriculum. Teachers work togetber
develop cross content connections so that stuéaptsience learning naturally. Concepts in readimd
math are applied to classroom activities then sgited and transferred to real world situations.

Teachers have been working for the past 2 yeatgfezentiate instruction to meet the need of the
advanced learners just as they have met the nédlus struggling learners. Intervention specialess

well as gifted teachers work with classroom teasheidesign differentiated lessons. Formative
assessments in all content areas are used to redegel of concept acquisition. Teachers use this
information to provide targeted assistance andeckmhievement gaps for struggling learners while
they provide enrichment and extension activitiesstadents who grasp concepts more quickly. As a
result students are provided with a more indivitheal academic program that provides the opportunity
for maximum growth so they can achieve at theihbgj level.

Improved scores result from analyzing the disagapeydata and item analysis identifying needs in
socioeconomic subgroups, ethnic subgroups, ansttigents with disabilities subgroup. Remediatioth an
using accommodations in the regular classroomttmtenits with individual education plans has resulte
in a 95% or greater proficiency score by the sttelaith disabilities subgroup. Teachers meet ratyula
to analyze data to identify areas of strength aedkmess so they can design instruction that expands
students’ strengths and provides remediation teecézhievement gaps. Value added data are used to
identify needs in the 9th grade students so thesrdmgh school with an education plan that besttse
their learning needs.



Teachers have received professional developmertdlyzing data and formative assessment for the pas
two years. Regular formative assessments allovihézado collect data to ensure that students are
progressing toward the standards. Teachers wosgkhegwithin content and across content to develop
formative assessments and short cycle assessrhahtge similar in style and format to the OGT.8ho
cycle assessments provide a form of standardizedvdth which to compare students to the
requirements of the Content standards while obfenjaexit slips, and running records identify sfiec
individual needs. Teachers come together with thiéamnce counselor to develop plans for students who
struggle academically through a child study teahe [Barning plans are reviewed every 30-45 days.
Align, Assess, Achieve organization has worked we#ichers to use the data from both the OGT and
formative assessment to design instruction to mne@tidual learning styles and close achievemepisga
Another important element is empowering studemtaanitor their own academic growth. Students
conference regularly with teachers, the administnaiand the guidance counselor to discuss their
academic performance on OGT, formative assessnmardgyrogress toward meeting the Academic
Content Standards.

2. Using Assessment Results:

Assessment results are used in many ways to h@ipira student performance. Each year teachers
review data for students currently assigned ta tlasses to identify strengths and weaknessey. dlke
review trend data to identify gaps in their curhicu or changes needed in instructional practides |
analysis reveals individual needs as well as sthsnand weaknesses of student subgroups. Teachers
work in content area groups and cross curriculaujgs throughout the year to review data and discuss
strategies to improve teaching and learning. Relyulaviewing data ensures that teachers stay &xtus
on student needs and continually refine their cuham and instructional practices. Cross-gradel leve
content area teachers work together to identify@doske gaps in curriculum. Working in cross-grasieel
teams results in a comprehensive curriculum thaffads concepts so that students are continually
building new knowledge on prior knowledge. Trenthdallow teachers to evaluate their teaching
practices. When trend data reveal that a speaifiagof students has shown negative growth teachers
can reevaluate their teaching practices to prowidee optimal learning experiences.

Classroom teachers, intervention specialists, apdat staff develop remediation and enrichment
strategies based on OGT data, formative assessamehghort cycle assessment data. OGT data are the
standardized assessment data used, formative artccgble assessment data provides valuable
information on progress toward meeting the Acaddbantent Standards. Formative assessment is done
on a daily basis to check student understandirnpiéepts. Teachers can get a quick snapshot dflérou
spots in a student's understanding or identifysavd@ere students need enrichment. It providesolelia
data so that teachers can intervene early so sgidemot base new learning on misconceptions.tShor
cycle assessments are used as regular checks$tergnaf the standards achieved on the part of the
students. Teachers can determine if the studensrstand the standard and to what level they
understand the standard. Because the short cys#ssaeents are modeled after the OGT, it also ¢fnes
student practice in taking the tests similar to@&T, which relieves apprehension during the tgstin
period.

Trend data also identify effectiveness of teaclpiragtices. Teachers review trend data to idegtfys

in teaching. Many times the more advanced studsmaie proficient on the OGT instead of advanced or
accelerated because they perform well in classa®t the basic requirements of the class, butdahey
not challenged to develop the higher order skdtpuired to perform at more advanced levels. These
students need enrichment which involves providiegper content including challenges that requirmthe
to further inquire, problem solve and transfertéagy. When OGT trend data results reveal that a
specific group of students has not reached thghdst expected level of achievement teachers oneed t
reevaluate their teaching practices to provide noptenal learning experiences. Also, if trend data
reveals that a specific group of students do rethgroficiency teachers need to provide remedhatid
review of the Item Analysis from the Ohio Succesbsite can show gaps in student understanding. This
information provides teachers, specialists, coumsehnd administrators the information necessary t
refine the curriculum and develop strategies totrmekvidual student needs as well as student
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groups. As a result, students are receiving magetad instruction designed to help them meet Ghio’
academic content standards. Based on OGT resalis grade level instructional teams of teachers and
administrators within the high school design inggion and enrichment plans that address the sheng
and weaknesses of all the students who participatdéee OGT. Through an analysis of OGT data,
formative assessments, and summative assessmentsno, teachers can identify the strengths and
weaknesses in teaching and learning.

Longitudinal data also identify professional deysi@nt needs for teachers. Administrators work
collaboratively with representatives from the iostronal staff to plan professional developmentsday
Teachers work with administrators on an impleméanagblan to ensure that the professional developmen
is used to improve instruction. Regular feedbackheneffectiveness of the professional feedback is
provided through surveys, walkthroughs, and disonssat faculty meetings, formative data, student
progress, and standardized data.

Using assessment data has been one area whereWMRaserve High School teachers have grown
significantly over the past five years. They haegaloped ways to organize data from standardizdd an
reports, then use the data to inform their instomctThe teachers have also started analyzing ftovena
and summative data collected in their classrooms.

The collection of data is used to conference wétepts and students about performance. Through the
use of data parents and students can be actiwedwad in a student's learning plan. The informati
gained from performance data, along with intenegemtories, is also used for guidance in postseamgnd
education and career goals. Finally, an annuartegummarizing student performance is presented to
the school board and published in the local comtyuréwspaper.

3. Sharing Lessons L earned:

There are a number of ways in which our schoolesysthares our successes on the OGT and student
academic growth with other school districts in skegte, as well as throughout the country. Hosting
outside districts is most advantageous for theingsrepresentatives as it allows them to expegenc
Western Reserve High School’s educational prodebealassroom and school level. Guest educators
have the opportunity to meet with administratotassroom teachers, specialists, and support stafied
as students so they get a clear understandingd aff thlie elements that contribute to student

growth. When visiting other districts, the West&®serve High School educational team uses a power
point presentation and individual presentationthechost school gets a comprehensive picture of the
educational process at W.R.H.S. To truly impactiamatove student learning, educators have to go
beyond analyzing student achievement scores andoo@ate the concept of individual student
progress. This process encompasses the measurefnaectild’s progress over a period of two poimts i
time. In this case the eighth grade OAA and tHégrdde OGT are used. Teaching teams analyze test
results and the strategies that led to these sethdh share them with other districts. Working
collaboratively with other school districts throwgit the State empowers educators to provide thmapt
educational experience for individual student growt

Test scores and the classroom best practices aredsivith the community through the school website,
http://www.westernreserve.k12.oh.a@sd in the community newspaper; The Roundup. higie school
instructors also attend teacher liaison meetingiseabahoning County Educational Service Center to
stay current on the newest educational trendsstimtpand education. The liaison meetings provide
teachers from across the county to share ideasegondrces, such as: formative assessment tools,
technology based data collection and analysis progy 21st Century teaching tools that allow stuslemt
collaborate with other students and professionalgroject based activities and research projedisny
teachers have shared successful practices with tethehers at county level meetings. One of the
collaborative projects has been the coteachingesfies shared between intervention specialists and
classroom teachers. Programs like Kurzweil andymaNaturally Speaking allow students with
disabilities to succeed in the regular classrodmachers collaborate regularly using email, bloggind
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wikispaces. Teachers also share ideas for chaefaged in the classroom. It has provided a Wtdua
resource for teachers.

4. Engaging Familiesand Communities:

The Western Reserve High School administrationiasituctional staff realize the important role
parents, guardians and the community play in the&tbn of Western Reserve High School
students. Communication with the families and comityuis paramount in providing the support
necessary for school success.

Assessment results are shared individually witthestigdent by the guidance counselor. Scores are
interpreted and strengths and weaknesses are sistus Family Report, which is generated by the
American Institute of Research, an organizatiortreated by the Ohio Department of Education, is als
provided for the parents. The report provides iptidénformation about the student’s assessmenttsesu
using clear and concise terminology. Parents dezeaf the opportunity to discuss the results vhh t
guidance counselor if they would like more inforiaat The report consists of an introductory letter

the parents explaining the purpose and structutkeohssessment, bar graphs and performance regults
that parents have specific information about thkild’s performance, and an explanation of the
significance of the results.

The composite school and district results are phbltil in the local newspapers as well as the contynuni
newspaper. Reports at the Parent Teacher Orgamizagetings, Western Reserve School Board
meetings, and various other community meetingsinfine community members of performance and
academic progress. Western Reserve has also hadekgnation of Excellent posted on a community
billboard each year for the past ten years.

Parent/ community meetings are held throughouy#ae to explain the significance of the Ohio
Graduation Test and the importance of scoring pierit or higher as it relates to high school gréidna
gaining acceptance into post high school prograwiteges, and/or other educational

opportunities. Parents leave the meetings witlearainderstanding of the impact of the assessrtiezits
child will be taking along with strategies for pegmg and supporting them through the process.

The two communities that make up the Western Resgchool District contribute to the success of the
students. Retired teachers and/or parents volutitee in tutoring students in their content stgdiad
assisting with test taking strategies. Informatldhers are sent to every member in the commuagy
well as to families of open enrollment studentstigh the community newspaper, Western Reserve
Community Round Up. This publication offers teding tips, testing dates and the most recent update
affiliated with OGT testing.
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PART V - CURRICULUM AND INSTRUCTION 120Hs

1. Curriculum:

The Western Reserve High School curriculum is apreitmensive, integrated standards based curriculum
where students are challenged to develop critidaking and problem solving skills through inquiry
based activities based on real world problems aadagios. Cross-curricular lessons ensure thaestsd
understand the connections between content arezpizn Exploratory Spanish and French are included
in our junior high curriculum as a prelude to hggool foreign language. Lessons in foreign laggaa
are related to other subjects such as Math in detgacurrency conversion and map calculations jeleto
based learning allows students to apply their iegrto real life situations. Teachers use scierdlfy

based resources and best practices to differeitistieiction to meet the needs of all students.

The Language Arts curriculum encompasses literataegling, and writing. Students study a pletlodra
historical world renowned authors, their composisicand their work. Instead of simply reading a
selection and then identifying elements of tharéiture, students interact with their reading ass&nts
and respond to the literature through written respoverbal discussions and multimedia presentgtion
which in turn, are skills that augment the entoepe of the curriculum. Students study a pletlodra
historical world renowned authors, their composisioand work. Instead of simply reading a selection
then identifying elements of that literature, stotdenteract with their reading assignments andaed to
the literature. Language Arts skills are develofredugh reading and writing across the curriculéh.
content area teachers utilize assignments thairessfuidents to write using various styles, andleynp
proper grammar and usage. Projects and assessmatfitsubject areas arm students with a variety of
college preparatory skills in reading, writing, apkech. A strong emphasis on verbal and written
communication empowers students to be confideahinpost-secondary path they choose.

The Physical Education curriculum encourages pasdititudes toward health and fitness. Studeatsile
the impact of good and bad food choices on theaitthend wellness. They understand the relationship
between a healthy lifestyle and increased eneiiggades like heart disease and diabetes to natree jus
few, and academic/ career success. A central folcthe physical education is to teach students toow
monitor their own fitness and develop lifelong &8s skills.

The visual and performing arts department devedtydents’ artistic skills through a project based
learning approach. The curriculum in both areashsoes theory with practice. Students study styfes o
music or art, time periods, and artists that impddither the time period or the artistic styleideints
have many opportunities to perform. Performancelsidte winter and spring vocal and instrumental
concerts, Honors Band and Choir, various band Ao contests. Student artwork is displayed at the
County fair, and throughout the community.

The Science curriculum at the high school levebenages students to think abstractly, become pmoble
solvers and apply learned content. Each year bujds the previous year in the study of physical,
environmental, and life science. Coursework in &gyl Integrated Science, Chemistry, Physics, and
Anatomy & Physiology allow our students to becomgaal thinkers by questioning, investigating and
communicating. Instruction is supplemented with awn greenhouse, pond, utilization of the Mill Gtee
Metro Park facilities, and visits from our locatyeling organization called The Green Team. Stuglent
have opportunities to explore and develop skillslzgervation, various scientific concepts, andiooet

to safely conduct experimental investigations, fareonclusions, and communicate their findings.

The high school's Social Studies curriculum empswgéndents to gain a better understanding of World
History, American Government, U.S. History andithportant role they play in our lives today. Thrbug
the study of history, government and economicsiesits identify their role in society. Through puije
based activities like classroom elections, entregue projects, interaction with Mahoning and Berlin
Historical Society, and visitations from local piglians such as State Senators and Representatives
13



students apply their learning to real life situatioResearch projects require students to coltett a
analyze information then apply it to a real lifeuation.

2. Reading/English:

Western Reserve High School’'s English languagecartsculum directly relates to the Ohio Academic
Content Standards. From grades nine through twalveurriculum is a preparatory college based on
preparing students in all aspects of English. Tapéas include instruction in the mastering ofatiesl
skills, grammar usage and mechanics, English anddviterature, reading fluency and comprehension,
journal writing, speech and research papers. Teagnevide instruction which is differentiated bése
upon the individual student’s strengths and/or seestudents who are performing beyond their
respective grade level are given more challengasipaments comparable to collegiate expectations
whereas students performing at or below grade leneegiven individualized and/or small group
remediation to further progress their educatiomeaietbpment.

Our English/Language Arts teachers emphasize theepd of mastery learning which empowers the
student’s knowledge base. Students participatpérches, journal writing and small group projects
which allow students to work together. Our teastadso use manipulatives as a way to enable student
with different learning styles to be actively inved in the learning process. Plays are acted dabt wi
appropriate props while scenes are analyzed andsdisd until the desired level of comprehension is
achieved. These processes allow students to dagtter understanding of the concepts in question.

English is also interwoven with all other subjestsl our teachers promote and use this connection
whenever possible to make learning English autbesatithat students can see its use in the real
world. Some of the ways that we make English caorléd in the classroom setting include speech
debates over political issues, poetry slams onlifeatvents, and the reenactment of Shakespearean
plays. These activities allow the students to thinlependently, creatively, and critically.

Teachers employ a number of strategies assistirigsts to improve their reading skills who arerat o
below grade level. Today’s technology provides@gpam called Kurzweil. This program allows teachers
to scan test worksheets and passages into a cangputeat the students can listen to the conteriewh
reading the text. Pre-reading and guided readism lalp students with content before entering

class. Students are taught clues when they encaumtaown words to assist them in comprehension and
memory. Also utilized is a Book Share program wipcbvides downloadable books that students can
listen to while reading silently along. This prograas been shown to improve a student’s vocabulary
and reading fluency.

3. Mathematics:

The staff of Western Reserve High School belietias dur Math curriculum is an area of strength tdue
positive, research based changes that have beéemexpted. The high-stakes testing required by the
State of Ohio challenges the mathematics educttavsrk collaboratively in developing a
comprehensive math curriculum. Teachers adophiegenethods, activities, and assessments so
that students apply and demonstrate their knowledgeskills.

Within the last year, 100% of Algebra | and Algeliratudents participated in the end of the year
Algebra | and Il tests published by Pearson EdanatiMeasurement. The purpose of the test was to
collect data and give feedback as to the progrea of our students in each of these two subject
areas. The results provided by Pearson identifiegerformance of individual students as: perfogni
beyond, at, or below grade level. The data alsetifiled each area in which the students have shown,
need to show, significant improvement. These datble our instructors to align their curriculum to
improve student performance in areas of need, #ss/g0 challenge students who have performed at
mastery level.
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The Math curriculum at Western Reserve High Schoakists of Algebra |, Geometry, Algebra Il, and
Calculus/Trigonometry. Interactive White Boards m@uded in each class for instructional purpcses
concepts are integrated with other related courstt®e high school curriculum such as Biology,
Chemistry, and Physics. The integrated study allivsstudents to understand the relationship

between the conceptual aspect of math and reatlwsitlations. Integrated activities include pogolat
counts and statistics in Biology, material manufenog in Chemistry, and engineering in Physics. @fe,
educators, recognize more than one solution orededh solving a problem, and we encourage the
students to share with one another how they salvelgms amongst themselves. This process empowers
students to think independently, creatively, anticedly.

Intervention and remediation strategies are implaed into the math curriculum to assist studetis w
are performing at or below grade level. Some ofeélsrategies include one-on-one and small group
tutoring, example problems consisting of a stegtiep break down of problems, co-teaching between
math instructors, and an online program called @by which allows students to practice Algebra and
Geometry problems. The implementation of thesdegjres we have proven consistently improved scores
in our standardized testing results involving tH&T4n math.

4. Additional Curriculum Area:

The Science instructors at Western Reserve Higb@dwontinuously work toward integrating
cooperative problem solving with meaningful instioe. Using a hands-on approach, students are
encouraged to be responsible and show integriputiitout their experiences. First and foremost, the
science department is determined to give the stadgiWestern Reserve High School every opportunity
to experience success during the school year.nfiaree the learning environment and create a pesiti
educational experience, the chemistry program dedundividual lab periods to enable students to
develop problem solving skills in lab situationEhe concepts of cooperative learning and collabmrat
are applied by working with a lab partner. Studemésencouraged to work with new partners everg nin
weeks to promote the idea of collaboration ancgtmgnize that we can all learn from each other.

The primary focus in biology is to build confidericeutilizing many scientific tools in gaining masy

of observation so that creative problem solving emtital thinking skills can be honed. The studemse
microscopes regularly to show their appreciationrdeen life. Biology students then apply this
knowledge to the next realm of living things---anggams. Students dissect many organisms and are
encouraged to critically think of the ethical codwm in doing so, as well as the benefit gained
throughout the entire process. Students are ttstedavith critical thinking questions as to theisture,
and function, of the various living things. Throwgit the school year, science students are them agke
create their own animals and then explain how ttreiations would adapt to survive in our world
today. During this process the students are applyidependent thinking, responsible decision mgking
and critical thinking.

In physics students apply their lessons to realdifuations in the medical and engineering fields.
Students are assigned tasks including bridge Imgildhd conceptual machine construction. In anatomy
and physiology students study the structure andtim of the human body. They are also assigned a
dissection lab period on a rat which has an anateny similar to that of a human. Through this
assignment students are able to study all intemygins and how they function together to form the
systems of the body. All lessons involve crititahking and problem solving activities. Our saien
instructors continue to promote integrity in anresteanging world by accentuating problem solving,
conscientious decision making, and a desire tollfe ng learner.

5. Instructional M ethods:

Western Reserve High School uses many differetruictsonal methods to facilitate learning. The
instructors attend educational workshops and takkegsional development classes to stay current on
educational trends. Hands-on, inquiry based ingtnual practices and activities create a positegring
environment for all students. Constructive pragiand application based activities along with Bsoml
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activities are used to meet the needs of the dileerners in the subgroups: economically
disadvantaged, gifted and/or special education hvbantain learners with defined academic needse Sta
certified tutors provide small group instruction;teaching, and encourage learning for studentsamo
at risk. These tutors work under the direction ofessroom instructor utilizing modern technologgls

as Polyvision Interactive boards and multimedigkpges which are linked to the their computer in an
effort to make the interactive learning experieboth informative and realistic. A gifted intervemt
specialist is contracted from the Mahoning Coundyéational Service Center to assist in providing a
enrichment activities and challenges that deveigpdr level critical thinking skills so studentswa@ach
their full academic potential.

Students have such a wide range of intereststiedénd learning styles, it is important not 8z @&
“one-size-fits-all” curriculum. Differentiating theontent or topic, the process of activities, or by
manipulating the environment are the main wayswheatifferentiate instruction. We have learned that
students are more involved in learning when thggyewhat they are doing. We use cooperative legrnin
activities through the use of literature circle€imglish and Social Studies. We also incorporatkiphel
intelligences in our instruction. We may utilizer@omputer tech labs to do an Art project in Soéeoca
Math project in Computer Applications. Interacthihite Boards are incorporated into every classroom
for instructional purposes and students are udatg sf the art graphing calculators to assist them
math and science. Because we are cross-currieédaenérs, when we teach about timelines in Social
Studies, we also teach math concepts.

In conclusion, our high school works diligentlydeate a stimulating learning environment foroalbur
students. We incorporate current theories and $eanttl we endeavor to challenge all of our students
creative ways.

6. Professional Development:

Western Reserve High School is a school that plaggsat deal of emphasis on professional
development in a quest to improve student achiemeanad create the best possible learning
environment. The staff members are provided withréety of opportunities to grow and develop as
educators.

Each staff member serves as a liaison for thea afexpertise in math, language arts, social studr
science, which are all directly related to the eanstandards. They attend meetings on a montisig ba
the County Educational Service Center during whihgly discuss strategies and concepts with fellow
teachers and gather new materials and ideas. Tinestings also allow our teachers a chance to teftec
existing methods and modify them to better servestudents. After each meeting, the attending tach
provides the information to other staff membersh&y too can utilize it.

Another avenue for professional development at @edReserve High School is the many workshops the
instructional staff and administration attend &zacolleges and educational outlets. One such Wwopks
focuses on Intervention Assistance Team Training. lidilding has an Intervention Assistance Tearh tha
helps classroom teachers with intervention botld@eec and social. This training enables our specia
education instructors the ability to cohesively kvaiith our classroom teachers in providing the
necessary accommodations to ensure student sudéasexample, some strategies incorporate
modeling, utilizing anecdotal records, and shodi@wssessments. This team consists of a blend of
special education teachers, classroom teachergut@nce counselor and one principal.

Teachers at all three buildings attend four indeerdays per year that center on professional
development. During these days the staff workswriaulum mapping and alignment, assessment
practices, differentiated instruction strategied anti-bullying strategies. Collaboration betwelea t
administrators and county consultants contribuddbe determination of needs and objectives ofethes
meetings. Common planning periods also allow duicators to discuss teaching methods and strategies
and to create links among grade levels. For exanaplesson in world history can be teamed with the
subject of science in carbon dating historicafacts. A ladder of knowledge also bridges one grad
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level to the next by building upon what has beamnred and expanding it to the next level such #isan
math and foreign language curriculum. Teachergheieown strengths, knowledge, and experiences
gained from in-services, workshops, or graduatellelasses to assist their colleagues.

7. School Leadership:

The leadership philosophy of Western Reserve Hio8l focuses on the importance of character,
values, and respect. The leadership team comdittie building principal, the guidance counselbe,
teacher’s union president, and our 2 special ethrcggachers. This team has the responsibilitythad
monumental task of all aspects of maintaining o¥PAas well as being supportive and dedicated tb bo
the vision and mission of the school. Having onte @rincipal for grades nine through twelve maimai
a consistent and firm method of discipline thatillssa sense of empowerment, safety, and harmony f
all. A proactive approach to potential disruptigsues has resulted in a safe, and secure, learning
environment. The guidance counselor has an integiein developing appropriate social and
educational goals for the students throughout tddiescent years. The Teacher’'s Union presiderksvo
closely with the principal in the teacher evaluatocess, as well as mutual agreement regarding th
professionalism of the teaching staff as role med@l students. Our Special Education teacher®lglos
monitor the success of identified students. Thdiingness to “co-teach” with regular educationdiears
has enabled our sub group scores to have a positpact on our AYP. All members of the leadership
team create the type of environment which is coivdutb measurable student achievement. This has
been evidenced by our past OGT test scores. Ipabefive years alone our students have a passing
average rate of 95% in Reading, 92% in Math, 98%iiting, 93% in Science, and 90% in Social
Studies.

Character and values are instilled in a studertaation program developed by the building priatip
and several staff members who have worked togetiitboratively towards these common goals.
Students in grades nine through twelve are hetesmesly grouped into a team led by a teacher for
positively constructive leadership activity comgieti. The name of this program is called STARS,
(Students and Teachers Actively Respecting Socidgt)vities include topics ranging from paying it
forward to improving academics. These activitiesoemage students’ self-awareness, respect for
themselves and others, and autonomy.

Students also participate in several leadershipitrg programs throughout the year under the tiinec
of the high school principal, such as the Hugh @Bryouth Leadership seminar, Mahoning Valley
Youth Leadership, and Buckeye Boys and Girls Staleof these programs promote responsibility,
knowledge, and empowerment in regards to fulfillimg’s potential.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Grade: 1(Test: Ohio Graduation Te

Edition/Publication Year: 2006/07 to 2010 Publisher: Ohio Dept. of Education

2010-2011| 2009-201C| 2008-200€ | 2007-2008  2006-2007
Mar

Testing Month Mar Mar Mar
SCHOOL SCORES

Proficient/accelerated/advanced 96 96 92
accelerated/advanced 56 52 63
Number of students tested 54 71 59
Percent of total students tested 100 100 100
Number of students alternativelgsesse 3 0 0
Percent of students alternatively assessed 1 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient/accelerated/advanced 100 100
accelerated/advanced 42 36

Number of students tested 12 11

2. African American Students
Proficient/accelerated/advanced
accelerated/advanced

Number of students tested

3. Hispanic or Latino Students
Proficient/accelerated/advanced
accelerated/advanced

Number of students tested

4. Special Education Students
Proficient/accelerated/advanced
accelerated/advanced

Number of students tested

5. English Language L ear ner Students
Proficient/accelerated/advanced
accelerated/advanced

Number of students tested

6.
Proficient/accelerated/advanced
accelerated/advanced

Number of students tested
NOTES:

120H5

Mar

91
50
80

0 10

76
29
21

75
17
12

100

90
34
61
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STATE CRITERION-REFERENCED TESTS
Gde: 1( Test: Ohio Graduation Te
Edition/Publication Year: 2006/07 to 2010 Publisher: Ohio Dept. of Education

2010-2011| 2009-201C| 2008-200¢ | 2007-2008 | 2006-2007
Mar

Subject: Reading

Testing Month
SCHOOL SCORES

Proficient/accelerated/advanced

accelerated/advanced
Number of students tested

Percent of total students tested
Number of students alternatively asse:

3

Percent of students alternatively assessed 1

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient/accelerated/advanced

accelerated/advanced
Number of students tested
2. African American Students

Proficient/accelerated/advanced

accelerated/advanced
Number of students tested

3. Hispanic or Latino Students
Proficient/accelerated/advanced

accelerated/advanced
Number of students tested
4. Special Education Students

Proficient/accelerated/advanced

accelerated/advanced
Number of students tested

5. English Language L ear ner Students
Proficient/accelerated/advanced

accelerated/advanced
Number of students tested
6.

Proficient/accelerated/advanced

accelerated/advanced
Number of students tested
NOTES:

100
22
55
100

100
8
13

120H5

Mar

93
15
71
100

100
9
11

Mar

Mar Mar
97 3 3 9
21 20 16
58 80 61
100 0 10 100
0 0
0 0
76
19
21
83
0
12
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Proficient/accelerated/advanced 96 96 92 91 90
accelerated/advanced 56 52 63 50 34
Number of students tested 54 71 59 80 61
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 3 0 0 0 0
Percent of students alternatively assessed 1 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient/accelerated/advanced 100 100 0 76 0
accelerated/advanced 42 36 0 29

Number of students tested 12 11 0 21

2. African American Students

Proficient/accelerated/advanced 0 0 0 0 0
accelerated/advanced

Number of students tested

3. Hispanic or Latino Students

Proficient/accelerated/advanced 0 0 0 0 0
accelerated/advanced

Number of students tested

4. Special Education Students

Proficient/accelerated/advanced 0 0 0 75 0
accelerated/advanced 0 0 0 17
Number of students tested 0 0 0 12

5. English Language L ear ner Students

Proficient/accelerated/advanced 0 0 0 0 0
accelerated/advanced

Number of students tested

6.

Proficient/accelerated/advanced 0 0 0 0 0
accelerated/advanced

Number of students tested

NOTES:

120H5
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Proficient/accelerated/advanced 100 93 97 3 3 9
accelerated/advanced 22 15 21 20 16
Number of students tested 55 71 58 80 61
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 3 0 0 0 0
Percent of students alternatively assessed 1 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient/accelerated/advanced 100 100 0 76 0
accelerated/advanced 8 9 0 19 0
Number of students tested 13 11 0 21 0

2. African American Students

Proficient/accelerated/advanced 0 0 0 0 0
accelerated/advanced

Number of students tested

3. Hispanic or Latino Students

Proficient/accelerated/advanced 0 0 0 0 0
accelerated/advanced

Number of students tested

4. Special Education Students

Proficient/accelerated/advanced 0 0 0 83 0
accelerated/advanced 0 0 0 0
Number of students tested 0 0 0 12

5. English Language L ear ner Students

Proficient/accelerated/advanced 0 0 0 0 0
accelerated/advanced

Number of students tested

6.

Proficient/accelerated/advanced 0 0 0 0 0
accelerated/advanced

Number of students tested

NOTES:

120H5

21



